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Abstract  
The persistent disjunction between academic accounting curricula and the evolving skill 

architecture of the modern financial industry represents one of the most critical 

impediments to graduate employability and professional efficacy in Nigeria. Despite 

producing large cohorts of accounting graduates annually, tertiary institutions remain 

heavily theory-bound, while the accounting profession increasingly demands 

technological agility, analytical literacy, and adaptive problem-solving competencies. 

This gap has undermined productivity, inflated retraining costs for employers, and 

diminished the global competitiveness of Nigeria’s accounting workforce. Adopting a 

documentary research design, this study systematically interrogates existing curricular 

frameworks, accreditation guidelines, professional standards, and policy documents from 

the National Universities Commission (NUC), National Board for Technical Education 

(NBTE), and professional bodies such as ICAN and ANAN. Through critical content 

analysis, the study traces the historical evolution of accounting education in Nigeria, 

identifies structural and pedagogical deficiencies, and evaluates the extent to which 

current academic provisions align with twenty-first-century professional expectations. 

Findings reveal that curriculum content remains largely static and poorly synchronized 

with emerging accounting technologies such as artificial intelligence-driven auditing, 

digital financial reporting, and sustainability accounting. The analysis further exposes 

weak academia–industry linkages, fragmented regulatory oversight, and limited infusion 

of soft skills in academic delivery. The study proposes a curricular realignment 

framework anchored on industry co-creation, digital capacity building, and adaptive 

policy reform to enhance the relevance, resilience, and global mobility of Nigerian 

accounting graduates. This research contributes to ongoing debates on educational 
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innovation and workforce readiness in developing economies by providing actionable 

insights for policymakers, educators, and professional regulators. It underscores the 

urgency of harmonizing educational standards with industrial realities to reposition 

accounting education as a strategic tool for economic competitiveness and sustainable 

development. 

 

Keywords: Digital Competence, Curriculum Innovation, Professional Readiness, Policy 

Reform, Human Capital Development. 

 

 

Introduction 
The persistent mismatch between academic 

accounting curriculum and the dynamic skill 

demands of the industry has emerged as a 

pressing concern within Nigeria’s higher 

education and professional ecosystem. While 

accounting education in Nigerian tertiary 

institutions is primarily theory-driven, the 

real-world business environment demands 

practical, technology-driven, and solution-

oriented competencies. This dichotomy has 

created a “practice gap,” wherein graduates 

are often found lacking in the applied skills 

required by employers in both public and 

private sectors (Okafor & Onyali, 2016). 

Accounting as a discipline has evolved 

significantly due to global regulatory 

changes, digitization, and the increasing 

complexity of financial systems. 

Contemporary practices now require 

proficiency in financial analytics, forensic 

accounting, risk management, sustainability 

reporting, and the use of accounting software 

such as Sage, QuickBooks, and Enterprise 

Resource Planning (ERP) systems (Ezeani & 

Oladele, 2013). However, many Nigerian 

accounting programs continue to focus 

heavily on classical theories, outdated 

manual bookkeeping techniques, and rote 

learning, with minimal exposure to real-time 

industrial applications (Adeyemi & Uadiale, 

2011). 

This disconnect is further exacerbated by the 

limited involvement of industry professionals 

in curriculum design and the absence of 

robust internship or cooperative education 

models within accounting programs (Audu et 

al., 2013). Employers frequently report that 

graduates lack critical thinking, 

communication, teamwork, and IT skills 

necessary for modern accounting practice, 

thereby increasing the burden on firms to 

retrain new employees (Onyekwelu & 

Ugwuanyi, 2014). 

As Nigeria aspires to become a knowledge-

based economy, aligning accounting 

education with industrial realities becomes 

imperative. A curriculum overhaul, driven by 

stakeholder collaboration between academia, 

industry, and professional bodies such as the 

Institute of Chartered Accountants of Nigeria 

(ICAN) and the Association of National 

Accountants of Nigeria (ANAN), is needed 

to produce globally competitive accounting 

graduates (Oladipupo & Ajibade, 2016). 

This study, therefore, seeks to critically 

examine the gaps between academic 
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accounting curriculum and industrial skill demands in Nigeria and propose strategic 

frameworks for bridging this divide. The ultimate goal is to enhance graduate employability, 

improve professional relevance, and ensure Nigeria’s competitiveness in the global financial 

space. 

 

Problem Statement/Justification 

Despite the rising demand for industry-ready accounting professionals in Nigeria, a significant 

gap persists between academic training and workplace requirements. Tertiary institutions still 

focus heavily on theory, while employers seek graduates skilled in modern practices like real-

time data analysis, accounting software, forensic auditing, and IFRS compliance. 

This mismatch renders many graduates underprepared, leading to costly retraining, increased 

unemployment, and reduced global competitiveness. Contributing factors include outdated 

curricula, limited internships, weak industry-academic ties, and poor digital resource 

investment. 

This study is timely, addressing the need for relevant, practical accounting skills in a rapidly 

evolving economic and technological landscape. It aligns with national goals to bridge the 

education-employment divide and supports professional bodies’ advocacy for improved 

graduate employability. 

By assessing the knowledge-practice gap, the study will offer actionable recommendations for 

curriculum reform and stronger industry-academic collaboration—ultimately enhancing 

accounting education, increasing graduate readiness, and advancing national economic 

development. 

 

Objectives of the Study 

The general objective of this study is to examine the extent of the gap between academic 

accounting curriculum and industry skill demands in Nigeria. Its specific goals include: 

1. To assess the gap between the academic accounting curriculum and the practical skills 

required in the accounting industry in Nigeria. 

2. To identify the core industry-relevant competencies that accounting graduates are 

expected to possess. 

3. To recommend strategies for aligning accounting education with industry demands to 

improve graduate employability and professional relevance. 

 

Literature Review 

Clarification of Key Concepts 

Academic Accounting Curriculum: The academic accounting curriculum refers to the 

structured content, methods, and learning outcomes designed by educational institutions to 

provide theoretical and practical knowledge in accounting. In Nigeria, this curriculum is 

regulated by the National Universities Commission (NUC), National Board for Technical 

Education (NBTE), and professional bodies such as ICAN and ANAN. It encompasses topics 

in financial accounting, cost and management accounting, auditing, taxation, and public sector 
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accounting. However, critics argue that the curriculum often emphasizes theoretical 

foundations with insufficient integration of real-world applications (Okafor & Onyali, 2016). 

Industry Skill Demands: Industry skill demands in accounting are the practical, technical, 

and soft skills expected by employers from accounting graduates. These include proficiency 

in accounting software (e.g., Sage, QuickBooks, Tally, SAP), data analysis, financial reporting 

in line with IFRS, forensic auditing, ethical reasoning, communication skills, and adaptability 

to digital finance tools (Ezeani & Oladele, 2013). The evolution of business processes and 

digital transformation has significantly shifted the expectations placed on accounting 

professionals. 

Practice Gap: The practice gap refers to the disconnect between what is taught in academic 

accounting programs and what is required by the accounting industry. This gap results in 

graduates being unprepared for the demands of the workplace, often lacking exposure to 

current technologies and industry practices (Oladipupo & Ajibade, 2016). 

 

Thematic Review  

The disconnection between academic accounting curricula and the dynamic requirements of 

the accounting profession has become an increasingly debated issue in both global and 

Nigerian contexts. In Nigeria, higher education institutions produce a large number of 

accounting graduates annually, yet employers consistently report that many of these graduates 

lack essential technical, analytical, and digital competencies (Okafor & Onyali, 2016). This 

condition underscores the existence of a persistent “practice gap” that threatens not only 

graduate employability but also the competitiveness and productivity of the Nigerian financial 

system. 

The purpose of this review is to examine the existing body of knowledge on accounting 

education and industry skill demands in Nigeria. The review synthesizes empirical evidence, 

policy frameworks, and theoretical contributions to identify existing gaps and inform 

strategies for curriculum reform. It also situates the discussion within the theoretical 

frameworks of Human Capital Theory and Curriculum Theory, which provide an interpretive 

lens for analyzing the misalignment between academic training and professional practice. 

1. Evolution of Accounting Education in Nigeria: Accounting education in Nigeria dates 

back to the colonial era, when it was primarily intended to produce clerical staff for 

colonial administrative functions (Iyoha & Oyerinde, 2010). Since then, the curriculum 

has expanded through the supervision of regulatory bodies such as the National 

Universities Commission (NUC) and the National Board for Technical Education 

(NBTE). However, despite several reviews, the curriculum remains heavily theory-laden, 

emphasizing conceptual understanding over applied knowledge (Adeyemi & Uadiale, 

2011). Globally, the emphasis in accounting education has shifted toward competency-

based curricula, emphasizing analytical reasoning, problem-solving, teamwork, and 

digital literacy (Jackling & De Lange, 2009; Apostolou et al., 2017). Yet, Nigerian 

institutions continue to emphasize rote learning, manual bookkeeping, and exam-oriented 
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instruction (Okafor & Onyali, 2016). This lack of responsiveness to industrial evolution 

has resulted in what scholars have termed a “curriculum–competency lag” (Okwuosa, 

2015). The inadequate responsiveness of accounting curricula has broader implications 

for human capital development. As industries undergo digital transformation and 

automation, graduates without adaptive learning skills and technological proficiency 

struggle to remain employable, leading to inefficiencies in labor utilization and reduced 

economic productivity. 

2. Outdated Curriculum and Pedagogical Rigidity: Pedagogical rigidity remains one of 

the key barriers to bridging the theory–practice divide in accounting education. The 

prevailing teaching approach across most Nigerian tertiary institutions relies on traditional 

lecture methods, with limited use of case studies, simulations, or project-based learning 

(Onyekwelu & Ugwuanyi, 2014). The emphasis on examination success over skill 

development limits students’ ability to apply theoretical concepts to real-world financial 

challenges. According to Ezeani and Oladele (2013), many accounting departments still 

teach outdated manual accounting systems despite the global shift to Enterprise Resource 

Planning (ERP), cloud-based accounting, and artificial intelligence (AI)-assisted auditing. 

As a result, graduates often lack exposure to contemporary accounting tools such as 

QuickBooks, SAP, and Sage, which are essential in both the private and public sectors. 

Audu, Yusri, and Abdul (2013) highlight that even where internships are integrated into 

programs, they are often poorly supervised, underfunded, and disconnected from 

institutional learning outcomes. Consequently, the desired synergy between classroom 

instruction and industrial training remains weak. To overcome this, accounting educators 

must adopt experiential learning approaches that emphasize critical thinking, simulation-

based exercises, and digital accounting applications. 

3. Technological Disruption and Digital Competence Deficit: The accounting profession 

is experiencing a paradigm shift driven by digital technologies, automation, and big data 

analytics. The World Economic Forum (2023) reports that approximately 60% of 

accounting and auditing functions are now automated or semi-automated. Professionals 

are increasingly expected to possess competencies in data analytics, cybersecurity, AI 

auditing, and blockchain-based financial reporting (Iyamu & Okafor, 2021). 

Unfortunately, most Nigerian institutions have not fully embraced these technological 

transformations. Ezeani and Oladele (2013) observed that many accounting programs lack 

functional ICT laboratories and qualified instructors proficient in digital accounting tools. 

This has created a technological competence gap, with many graduates unable to operate 

digital accounting platforms or interpret complex data-driven financial insights. 

Additionally, inadequate institutional funding, poor broadband infrastructure, and lack of 

faculty retraining programs have further widened the technological divide. This deficit 

affects not only graduate employability but also the competitiveness of Nigeria’s 

accounting industry in the global market. 



246  africanscholarpublications@gmail.com                                                                               

 NOVEMBER, 2025 

 

4. Weak Academia–Industry Linkages: A central factor sustaining the practice gap is the 

weak relationship between academia and industry. Employers are rarely involved in 

curriculum development, while professional bodies such as the Institute of Chartered 

Accountants of Nigeria (ICAN) and the Association of National Accountants of Nigeria 

(ANAN) are often excluded from regular curriculum evaluation (Audu et al., 2013). 

Empirical studies indicate that only a small proportion of accounting graduates possess 

the competencies required by employers in areas such as problem-solving, 

communication, teamwork, and ethics (Nnadi, 2019). The lack of structured internship 

programs and professional mentorship opportunities exacerbates this problem. In contrast, 

countries like Australia and Canada have established cooperative education models that 

blend academic instruction with structured industry placements (Jackling, De Lange, & 

Phillips, 2013). The absence of such partnerships in Nigeria has contributed to the 

stagnation of accounting education and the continued reliance on obsolete pedagogical 

methods. 

5. Professionalization and Regulatory Disconnect: Despite the existence of strong 

professional accounting bodies in Nigeria, collaboration between these bodies and 

academic institutions remains limited. Adeyemi and Uadiale (2011) note that the 

accreditation benchmarks of NUC and NBTE differ significantly from the competency 

frameworks developed by ICAN and ANAN. While professional bodies emphasize 

applied skills, ethics, and compliance with global reporting standards, university curricula 

tend to focus on theoretical constructs and quantitative techniques. This regulatory 

fragmentation results in disjointed training systems, where academic qualifications and 

professional certifications operate in isolation. The consequence is the production of 

graduates who may be academically proficient but professionally deficient. Oladipupo and 

Ajibade (2016) recommend the integration of professional body syllabi into academic 

programs and the inclusion of industry practitioners as adjunct instructors to harmonize 

the training process. 

6. Contending Issues in Accounting Education in Nigeria: Accounting education in 

Nigeria has undergone various reforms aimed at aligning it with global best practices. 

However, scholars and practitioners continue to point out persistent challenges that 

undermine the effectiveness and relevance of accounting education in preparing graduates 

for the dynamic professional environment (Okwuosa, 2015; Nnadi, 2019). These issues 

range from faculty competence and inadequate infrastructure to policy inertia and neglect 

of soft skills. 

a) Faculty Competence and Industry Exposure: One of the major challenges 

confronting accounting education in Nigeria is the limited industry exposure and 

professional competence of faculty members. Okwuosa (2015) argues that many 

accounting lecturers in Nigerian tertiary institutions are academically qualified but lack 

contemporary professional certifications such as the Institute of Chartered Accountants 

of Nigeria (ICAN), the Association of National Accountants of Nigeria (ANAN), or 
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international equivalents like ACCA and CPA. Consequently, they often teach from 

outdated theoretical perspectives without sufficient grounding in current professional 

and technological trends. For instance, emerging accounting areas such as forensic 

accounting, sustainability reporting, and the application of artificial intelligence in 

auditing are scarcely integrated into classroom instruction. This disconnect creates a 

skill gap between what students learn and what the industry demands. Ezejiofor and 

Olise (2020) observe that most Nigerian accounting graduates require extensive 

retraining upon employment due to their inadequate exposure to real-world accounting 

systems. A more structured university–industry partnership could bridge this gap 

through sabbatical exchanges, professional training, and continuous development 

programs for faculty. 

b) Infrastructure Deficit: A second persistent issue is the inadequate technological and 

learning infrastructure required for modern accounting education. According to Ezeani 

and Oladele (2013), many Nigerian institutions lack functional computer laboratories, 

accounting software, simulation tools, and access to online databases that support 

practical learning. The reliance on traditional chalk-and-talk methods limits students’ 

ability to develop competence in digital accounting platforms such as QuickBooks, 

Sage, SAP, and Oracle Financials. This infrastructure deficit is more pronounced in 

public polytechnics and state universities, where budgetary allocations for ICT 

development are grossly inadequate. For example, some departments still require 

students to prepare financial statements manually, despite the global shift toward 

computerized accounting systems. Such environments do not prepare students to thrive 

in technology-driven workplaces. The situation underscores the need for public–private 

partnerships and targeted interventions through TETFund to enhance digital 

infrastructure and access to accounting technology. 

c) Policy and Bureaucratic Inertia: Another critical challenge is the slow and 

bureaucratic process of curriculum review in Nigerian tertiary education. Audu, Umar 

and Idris (2013) highlight that the National Universities Commission (NUC) and the 

National Board for Technical Education (NBTE) often take years to revise curricula, 

leading to a mismatch between what is taught and global industry requirements. For 

instance, while international accounting standards (IFRS) became effective in Nigeria 

in 2012, many institutions did not integrate IFRS into their curricula until several years 

later. This policy inertia stifles innovation and adaptability. Furthermore, there is 

limited involvement of professional accounting bodies and employers in curriculum 

design, which reduces the practical orientation of accounting programs. The curriculum 

remains overly theoretical and examination-centered, contrary to global trends 

emphasizing competency-based and experiential learning. A more responsive and 

collaborative curriculum reform process—incorporating industry practitioners, 

professional bodies, and policymakers—would help ensure relevance and timeliness. 
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d) Soft Skills Neglect: In addition to technical deficiencies, the neglect of soft skills 

represents a significant shortfall in accounting education. Nnadi (2019) emphasizes that 

communication, leadership, ethical reasoning, teamwork, and problem-solving abilities 

are rarely integrated into accounting curricula in Nigeria. As a result, graduates often 

struggle with interpersonal communication, decision-making, and ethical judgment in 

professional settings. Globally, accounting education is shifting toward a holistic model 

that balances technical proficiency with ethical and interpersonal competence. 

However, Nigerian institutions remain largely fixated on rote learning and examination 

performance. For instance, group projects, presentations, and ethical case studies that 

could develop these competencies are often underemphasized. In a country where 

corporate scandals and governance failures are frequent, the neglect of ethics and 

professional judgment in training is particularly troubling. Integrating ethics and 

communication modules into accounting courses, supported by active learning 

methods, can address this weakness. 

e) Implications for Industry Readiness: Collectively, these challenges hinder the 

production of industry-ready accountants who can function effectively in a digital, 

globally integrated economy. The gap between education and practice manifests in the 

rising unemployment and underemployment rates among accounting graduates, as well 

as the preference of employers for professionally certified accountants over those with 

only academic qualifications. Without addressing these systemic issues, Nigeria risks 

perpetuating a cycle of mediocrity that undermines its global competitiveness in 

accounting education and practice. 

Addressing these contending issues requires a multi-stakeholder approach involving 

academia, government, and professional bodies. Continuous professional development for 

faculty, investment in ICT infrastructure, frequent curriculum reviews, and deliberate 

integration of soft skills and ethics into accounting programs are imperative. Moreover, 

strategic collaborations with industry can provide students with internships, mentorship, and 

exposure to contemporary accounting systems. These measures will help reposition 

accounting education in Nigeria for relevance and global competitiveness. 

 

Empirical Gaps and Conceptual Deficiency 

Despite the growing body of literature examining accounting education in Nigeria, several 

empirical and conceptual deficiencies persist that limit the depth, scope, and practical 

applicability of existing research. Scholars such as Adeyemi and Uadiale (2011), Onyekwelu 

and Ugwuanyi (2014), and Okwuosa (2015) have underscored the enduring theory–practice 

divide that characterizes accounting education in Nigeria. However, most of these studies 

adopt descriptive survey designs and anecdotal assessments, focusing primarily on 

stakeholders’ perceptions rather than systematically interrogating institutional and regulatory 

structures. Consequently, the literature remains fragmented, offering limited insight into the 

structural and policy-level causes of the observed gaps in accounting education and practice. 
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a) Lack of Comprehensive Documentary Analysis of Curriculum Frameworks: First, 

there is a paucity of documentary and content-based analyses that critically examine the 

curriculum frameworks governing accounting education in Nigeria. Existing research 

often overlooks the formal content, structure, and orientation of regulatory frameworks 

developed by the National Universities Commission (NUC), National Board for 

Technical Education (NBTE), and professional accounting bodies such as the Institute 

of Chartered Accountants of Nigeria (ICAN) and the Association of National 

Accountants of Nigeria (ANAN). While previous studies (e.g., Adeyemi & Uadiale, 

2011; Onyekwelu & Ugwuanyi, 2014) discuss curriculum obsolescence in general 

terms, few have engaged in systematic documentary analysis to evaluate the degree of 

alignment or divergence among academic and professional standards. Such an approach 

is essential to identify overlapping mandates, outdated content, and inconsistencies in 

competence expectations between academic institutions and professional bodies. 

b) Limited Evaluation of Digital and Soft Skill Content: Second, the digital literacy and 

soft skill dimensions of accounting curricula have not received adequate empirical 

attention. Although several scholars (e.g., Okwuosa, 2015; Nnadi, 2019) acknowledge 

that accounting graduates in Nigeria often lack ICT proficiency and interpersonal 

competencies, these claims are rarely substantiated with empirical content analyses of 

actual program syllabi. The rapid evolution of accounting practice toward automation, 

data analytics, and artificial intelligence calls for curricula that emphasize both digital 

and human skills. Yet, there is limited evidence showing whether current Nigerian 

accounting programs have integrated courses or modules addressing emerging 

technological competencies such as cloud accounting, data visualization, or 

sustainability reporting. Similarly, the development of soft skills—critical thinking, 

ethical judgment, teamwork, and leadership—remains under-theorized and empirically 

underexplored. 

c) Insufficient Examination of Policy and Regulatory Mechanisms for Curriculum 

Review: A third gap lies in the policy and regulatory dimension of curriculum 

development and review. While the bureaucratic inertia in updating accounting 

curricula has been widely acknowledged (Audu et al., 2013; Okwuosa, 2015), little 

research has examined the institutional mechanisms and decision-making processes that 

shape curriculum revision cycles. There is scant empirical evidence on how frequently 

these reviews occur, the extent of stakeholder participation, and the responsiveness of 

regulatory agencies such as the NUC and NBTE to changes in international accounting 

standards or professional practice. This oversight represents a conceptual deficiency, as 

understanding the policy environment is crucial to explaining why Nigerian accounting 

education often lags behind global benchmarks. 

d) Absence of Holistic Models for Academia–Industry Integration: Finally, there is a 

notable lack of comprehensive frameworks or models that integrate academia, industry, 

and professional bodies in the design and delivery of accounting education. Although 
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calls for stronger university–industry partnerships are common (Adeyemi & Uadiale, 

2011; Ezejiofor & Olise, 2020), empirical studies rarely propose actionable or testable 

models for collaboration. The few available discussions are prescriptive rather than 

analytical, failing to operationalize mechanisms such as industry-based internships, 

professional mentorship, or co-developed training modules. This has perpetuated a 

conceptual vacuum in the discourse on sustainable industry–academia linkages capable 

of bridging the theory–practice divide. 

e) Contribution of the Present Study: In view of these empirical and conceptual gaps, 

the present study adopts a documentary research design, leveraging critical content 

analysis of relevant educational and professional documents. By systematically 

examining curriculum frameworks, policy documents, and accreditation standards of 

the NUC, NBTE, ICAN, and ANAN, this study seeks to uncover structural 

inconsistencies, outdated content areas, and gaps in digital and soft skills integration. It 

further aims to propose a holistic reform framework that links academic institutions, 

regulatory agencies, and industry stakeholders in a mutually reinforcing partnership. 

Through this approach, the study contributes not only to academic discourse but also to 

policy and practice by offering evidence-based strategies for modernizing accounting 

education in Nigeria. 

 

Summary of the Literature Review 

The reviewed literature establishes that accounting education in Nigeria has evolved from 

colonial-era clerical training to a more formalized academic discipline regulated by bodies 

such as the NUC, NBTE, ICAN, and ANAN. Despite this evolution, the curriculum remains 

largely theoretical, emphasizing rote learning and examination success over competency-

based and practical training (Adeyemi & Uadiale, 2011; Okafor & Onyali, 2016). 

Globally, accounting education has shifted toward experiential and technology-driven 

learning, but Nigerian programs continue to lag behind due to outdated pedagogy, inadequate 

infrastructure, and weak academia–industry linkages. 

Key thematic areas identified in the literature include: 

1. Evolution and Curriculum–Competency Lag: The Nigerian accounting curriculum 

has not evolved to match the dynamic needs of the modern accounting profession. 

While global education emphasizes analytical and digital literacy, Nigerian programs 

remain exam-oriented and concept-heavy (Okwuosa, 2015). 

2. Pedagogical Rigidity: Teaching remains dominated by lecture-based instruction, with 

minimal use of simulations, case studies, or digital tools. Students rarely gain exposure 

to modern accounting software (Onyekwelu & Ugwuanyi, 2014). 

3. Technological Disruption and Digital Competence Deficit: Despite rapid automation 

in accounting globally, Nigerian graduates often lack competence in digital tools and 

data analytics due to infrastructural and faculty limitations (Ezeani & Oladele, 2013). 
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4. Weak Academia–Industry Linkages: There is little collaboration between 

universities, professional bodies, and employers. Employers are seldom involved in 

curriculum design, and internship programs are poorly integrated (Audu et al., 2013). 

5. Professionalization and Regulatory Disconnect: Regulatory fragmentation exists 

between academic accrediting bodies (NUC, NBTE) and professional bodies (ICAN, 

ANAN). While professional bodies emphasize applied competence and ethics, 

universities focus on theory, creating a misalignment (Adeyemi & Uadiale, 2011). 

6. Contending Issues: The literature highlights challenges such as faculty lacking 

industry exposure, poor ICT infrastructure, bureaucratic inertia in curriculum review, 

neglect of soft skills, and policy rigidity. These factors collectively hinder the industry 

readiness and employability of graduates (Nnadi, 2019; Ezejiofor & Olise, 2020). 

The review emphasizes that bridging the theory–practice gap requires a multi-stakeholder 

approach involving academia, government, and professional associations, with greater 

emphasis on digital transformation, ethics, and soft skill integration. 

 

Synthesis of Empirical and Conceptual Gaps 

Despite robust discussions, the literature remains fragmented and limited in methodological 

depth, revealing several critical research deficiencies: 

1. Lack of Documentary and Content-Based Analyses: Most prior studies rely on 

surveys and descriptive approaches, neglecting systematic documentary analyses of 

official curriculum frameworks from the NUC, NBTE, ICAN, and ANAN. 

Consequently, there is little empirical evidence on how closely aligned (or divergent) 

academic curricula are from professional standards. 

2. Neglect of Digital and Soft Skill Components: Although scholars recognize 

deficiencies in ICT and interpersonal competencies, few have empirically examined 

curriculum content to verify whether digital accounting tools, data analytics, or ethical 

reasoning modules are embedded within academic programs. 

3. Underexplored Policy and Regulatory Mechanisms: There is insufficient research 

into the institutional processes governing curriculum review, such as the frequency, 

stakeholder inclusivity, and responsiveness of NUC and NBTE to global accounting 

reforms. This leaves the policy dimension of curriculum stagnation largely untheorized. 

4. Absence of Integrated Academia–Industry Models: While many call for 

collaboration between universities and employers, the literature lacks holistic or 

testable models outlining how such partnerships can be institutionalized (e.g., through 

co-designed syllabi, dual accreditation, or structured internships). 

5. Conceptual Deficiency in Curriculum–Competence Linkage: Few studies 

conceptualize how curriculum design translates into actual professional competence 

within the Nigerian context. The relationship between regulatory structures, teaching 

content, and industry expectations remains undertheorized and empirically unexplored. 
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The reviewed literature reveals that Nigerian accounting education remains theory-bound, 

technologically outdated, and poorly aligned with industry needs due to weak academia–

industry collaboration, regulatory fragmentation, and policy inertia. Empirical studies have 

been largely descriptive, lacking documentary analysis of curriculum frameworks or 

theoretical modeling of curriculum–competence relationships. The present study fills this void 

by critically analyzing regulatory and professional documents to uncover structural 

misalignments, assess digital and soft skills integration, and propose a holistic reform 

framework for bridging the academia–industry gap in accounting education. 

 

Theoretical Framework 

This study is guided by two complementary theoretical perspectives: human capital theory and 

curriculum theory. 

 

Human Capital Theory 

The Human Capital Theory, propounded by Becker (1964), posits that education and training 

are critical investments that enhance individual productivity and contribute to national 

economic growth. According to Schultz (1971), the value of human capital depends on the 

alignment between educational inputs and labor market needs. In the context of accounting 

education, this theory suggests that when curricula fail to align with professional requirements, 

human capital development becomes inefficient, resulting in underemployment and skill 

mismatches. This study applies human capital theory to evaluate how the misalignment 

between academic curricula and industry demands leads to suboptimal economic outcomes in 

Nigeria’s accounting sector. 

 

Curriculum Theory 

Curriculum Theory, advanced by Tyler (1949) and later expanded by Taba (1962), emphasizes 

the systematic design, implementation, and evaluation of educational programs to achieve 

desired learning outcomes. The theory advocates for curriculum relevance, stakeholder 

engagement, and continuous review. It serves as a framework for examining whether Nigeria’s 

accounting curricula are purposefully designed to meet evolving industry and societal needs. 

Together, these theories provide a dual interpretive framework: Human capital theory explains 

the economic rationale for reform, while Curriculum Theory explains the pedagogical pathway 

to achieving it. 

Together, these theories offer a dual interpretive framework: 

a) Human capital theory explains why curriculum–industry misalignment results in 

inefficient labor market outcomes, skill underutilization, and reduced economic 

productivity. 

b) Curriculum theory explains how educational structures and pedagogical practices 

contribute to this misalignment, highlighting the need for systematic, responsive, and 

participatory curriculum reform. 
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This integrated framework positions accounting education not merely as a pedagogical 

enterprise but as a strategic tool for economic transformation. It provides the conceptual 

foundation for assessing whether Nigeria’s accounting education system effectively converts 

academic learning into professional competence—a key determinant of human capital quality. 

The reviewed literature aligns with both theories by revealing how outdated curricula, 

pedagogical rigidity, and weak regulatory mechanisms inhibit the formation of relevant 

professional skills among accounting graduates (Adeyemi & Uadiale, 2011; Okafor & Onyali, 

2016). However, most prior studies have not explicitly applied these theories to analyze the 

structural and economic implications of the theory–practice gap. The neglect of theoretical 

grounding has contributed to the fragmentation and superficiality of existing research. 

Specifically: 

a) From a human capital perspective, empirical studies rarely measure the extent to which 

misaligned curricula affect graduate productivity, employability, or economic 

outcomes. 

b) From a curriculum theory perspective, few studies conduct documentary analyses of the 

regulatory frameworks (NUC, NBTE, ICAN, ANAN) to assess whether the design, 

implementation, and review processes conform to systematic and stakeholder-driven 

principles of curriculum development. 

By adopting these twin theories, the study establishes both the economic necessity and the 

educational pathway for reform. The documentary research design aligns with curriculum 

theory by systematically analyzing official frameworks, while its interpretive orientation 

reflects human capital theory by linking curricular misalignment to inefficiencies in human 

resource development within Nigeria’s accounting profession. 

This study contributes to the literature by integrating economic rationality and educational 

design into a unified analytical model for understanding and addressing the theory–practice 

divide in accounting education. It advances theoretical discourse in three key ways: 

1. It extends human capital theory by contextualizing how curriculum misalignment 

undermines the return on educational investment in Nigeria’s accounting sector. 

2. It applies curriculum theory to empirically assess the responsiveness and coherence of 

regulatory and professional frameworks governing accounting education. 

3. It proposes a holistic reform model that bridges both theories—linking human capital 

outcomes to curriculum innovation, stakeholder collaboration, and digital 

transformation. 

Through this theoretical integration, the study provides a multidimensional understanding of 

the problem, guiding the proposed framework for curriculum–industry synergy that enhances 

the economic and pedagogical relevance of accounting education in Nigeria. 

 

Methodology  

The study adopted a documentary research design, which was appropriate for critically 

examining and synthesizing existing records, policy documents, and institutional frameworks 
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that shaped accounting education and practice in Nigeria. This design enabled the systematic 

review and interpretation of secondary data to uncover patterns, gaps, and inconsistencies 

between academic curricula and the skill requirements of professional accounting bodies. 

Data for the study were drawn from a wide range of documentary sources, including: 

a) Accounting curricula from selected universities and polytechnics aligned with NUC and 

NBTE benchmarks; 

b) Professional syllabi, standards, and qualification frameworks from ICAN and ANAN 

c) Policy documents, reports, and communiqués from government and professional 

bodies; 

d) Relevant academic publications, journal articles, and textbooks on accounting education 

and practice. 

A document review checklist served as the principal data-gathering instrument, ensuring 

consistent extraction of information on course content, skill emphasis, regulatory expectations, 

and employability outcomes. 

Data were analyzed using qualitative content analysis, a systematic technique for interpreting 

textual documents through coding, categorization, and theme development. The analysis 

proceeded in three key stages: 

1. Initial Coding: Each document was read repeatedly to identify meaningful units of 

information related to accounting competencies, curriculum structure, regulatory 

expectations, and professional practice needs. Codes were assigned to these units using 

both deductive categories (derived from the research questions and literature) and 

inductive categories (emerging directly from the documents). 

2. Categorization: Similar or related codes were grouped into broader categories to 

facilitate comparison across documents. This step enabled the detection of 

convergences and divergences between academic curricula and professional 

competency frameworks. 

3. Theme Development: The categories were synthesized into overarching themes that 

captured the major patterns, conceptual gaps, and policy–practice mismatches within 

Nigeria’s accounting education system. 

The table below provides an example of how documents were coded and how themes emerged 

from the analysis. 

 

Table 1: Illustrative Coding Framework 

Sample Codes Category Coding Criteria / Description Emergent Theme 

“Lack of ICT-based courses,” 

“Minimal coverage of audit 

technology,” “Limited exposure to 

forensic tools” 

Digital 

Competency Gaps 

Statements indicating absence or 

weakness of technology-driven 

accounting skills in curricula 

Curriculum–Industry Skills Mismatch 

“Focus on theory over practice,” 

“Insufficient practical modules,” 

“Limited internship requirements” 

Practical Training 

Deficiency 

Evidence showing inadequate 

hands-on learning or experiential 

components 

Weak Practical Orientation in 

Accounting Education 
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Sample Codes Category Coding Criteria / Description Emergent Theme 

“Regulators emphasize ethics,” 

“Professional bodies require soft 

skills,” “Communication skills 

treated as electives” 

Soft-Skill 

Misalignment 

References to ethical, 

interpersonal, and 

communication skills 

underemphasized in curricula 

Non-Alignment of Soft Skills with 

Professional Demands 

“Outdated course outlines,” 

“Curriculum last reviewed 8–10 

years ago” 

Curriculum 

Obsolescence 

Indicators of outdated or 

unreviewed curricular structures 

Slow Curriculum Reform Process 

 

This illustrative framework enhanced methodological transparency by demonstrating how raw 

textual data were transformed into analytical themes. 

On credibility and reliability, several strategies were applied to enhance the credibility and 

trustworthiness of the findings: 

a) Triangulation of multiple data sources was used to cross-validate evidence from 

curricula, standards, policy documents, and academic literature. 

b) Peer debriefing was conducted to review coding decisions and reduce researcher bias. 

c) Expert review by accounting educators and practitioners helped ensure that the themes 

accurately reflected current realities in accounting education and the profession. 

The study acknowledges certain limitations inherent in documentary research. The absence of 

direct participant data: such as interviews with students, lecturers, or employers; restricted the 

ability to capture lived experiences and current perceptions. Additionally, some documents 

varied in currency and depth, which may have influenced the comprehensiveness of the 

analysis. These limitations were mitigated through triangulation and the use of multiple, cross-

verified documentary sources. 

 

Discussion of Findings 

The findings of this study reveal a persistent misalignment between Nigeria’s academic 

accounting curriculum and the practical skill demands of the accounting industry. Through 

documentary and content analyses of NUC, NBTE, ICAN, and ANAN frameworks, the study 

exposes structural, pedagogical, and technological deficiencies that collectively explain the 

“theory–practice gap” that continues to undermine graduate employability and professional 

competence. The findings are discussed thematically in line with the study’s objectives and 

theoretical lenses. 

1. Wide Gap between the Academic Accounting Curriculum and the Practical Skills 

required in the Accounting Industry in Nigeria: The documentary analysis of NUC and 

NBTE curricula indicates that academic accounting programmes in Nigeria remain largely 

theoretical, emphasizing traditional domains such as financial accounting, auditing, 

taxation, and cost accounting, with limited attention to contemporary industry practices 

such as forensic accounting, data analytics, sustainability reporting, and digital finance. 

Conversely, ICAN and ANAN syllabi reveal a stronger emphasis on competence-based 

learning, practical exposure, and applied digital tools (e.g., ERP, QuickBooks, SAP, 
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Sage). This divergence underscores a significant curricular misalignment: while 

professional frameworks evolve rapidly in response to global accounting innovations, 

academic curricula remain static and exam-oriented. Furthermore, evidence from NBTE 

guidelines shows that polytechnic programs, though intended to be more practically 

oriented, still rely on manual bookkeeping, outdated case materials, and minimal use of 

accounting software. Industrial training, where available, lacks strong institutional 

coordination, leading to a weak linkage between classroom theory and professional 

realities. 

Interpretation through Human Capital Theory: From the human capital perspective, 

this misalignment signifies inefficient investment in education. The curriculum’s inability 

to impart industry-relevant competencies translates to underutilized human capital—

graduates require retraining, thereby imposing additional costs on employers and reducing 

national productivity. This finding reinforces Becker’s (1964) proposition that education 

yields optimal economic returns only when aligned with labor market needs. 

Interpretation through Curriculum Theory: Curriculum Theory reveals that this gap 

stems from a design deficiency—Nigeria’s curriculum review process is neither 

systematic nor participatory. The exclusion of industry stakeholders from curriculum 

formulation contradicts Tyler’s (1949) and Taba’s (1962) principles of relevance and 

continuous evaluation. The outcome is a curriculum that is internally coherent but 

externally irrelevant to the evolving accounting profession. 

2. Core Industry-Relevant Competencies are Categorized in Three: analysis of ICAN 

and ANAN professional frameworks, in comparison with global accounting competency 

models (e.g., IFAC and ACCA standards), reveals that industry-relevant competencies are 

broadly categorized into three clusters: 

1. Technical Competencies: Proficiency in financial reporting under IFRS, use of 

accounting software (QuickBooks, Tally, Sage, SAP), audit analytics, and taxation 

compliance. 

2. Cognitive and Analytical Competencies: Ability to interpret data, apply critical 

thinking in financial decision-making, and utilize emerging technologies such as AI, 

blockchain, and data visualization tools. 

3. Behavioral and Ethical Competencies: Integrity, professional judgment, 

communication, teamwork, leadership, and adaptability to organizational change. 

However, analysis of academic curricula reveals inadequate emphasis on the latter 

two dimensions. Soft skills, ethics, and digital competence remain underrepresented, 

while most programs focus predominantly on traditional financial reporting and cost 

analysis. Consequently, the skill set of Nigerian accounting graduates remains skewed 

toward conceptual understanding rather than holistic professional readiness. 

Interpretation through Human Capital Theory: Human Capital Theory helps explain 

that the absence of these competencies reduces employability and weakens the aggregate 

productivity of the accounting workforce. Graduates lacking digital and ethical 
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competence contribute less effectively to modern financial systems, which increasingly 

depend on technology-driven decision-making. Thus, the underdevelopment of these 

competencies reflects an erosion in the quality of human capital available to the Nigerian 

economy. 

Interpretation through Curriculum Theory: Curriculum Theory situates this 

deficiency in the objectives–content–outcome misalignment of Nigeria’s accounting 

education. The absence of clear learning outcomes tied to workplace skills violates the 

theory’s foundational logic of constructive alignment. Without continuous feedback 

loops from the industry, curricula fail to evolve in step with professional practice, leading 

to a structural lag between academic preparation and occupational performance. 

3. Five Strategic Pathways Align with Accounting Education with Industry Demands 

to Improve Graduate Employability and Professional Relevance: Based on the 

analysis of the reviewed documents, the study identifies five strategic reform pathways 

that align with both Human Capital and Curriculum theoretical perspectives: 

1. Curriculum Harmonization: Establish a unified competency framework jointly 

developed by NUC, NBTE, ICAN, and ANAN to ensure alignment between academic 

and professional training. This approach reflects Curriculum Theory’s emphasis on 

stakeholder involvement and Human Capital Theory’s call for education–industry 

coherence. 

2. Digital Transformation in Accounting Education: Integrate ICT-driven modules—

such as cloud accounting, forensic analytics, and AI auditing—into the core 

curriculum. From a human capital standpoint, this will increase labor market value; 

from a curriculum standpoint, it ensures relevance to 21st-century professional 

standards. 

3. Experiential and Problem-Based Learning: Replace purely lecture-based pedagogy 

with simulation, case study, and industry project methods to bridge the theory–

practice divide. This satisfies Tyler’s model of aligning learning activities with 

behavioral outcomes. 

4. Academia–Industry Partnership: Institutionalize collaborative programs between 

universities, professional bodies, and employers. Such partnerships, including 

structured internships, mentorship, and sabbatical exchanges, will improve graduate 

work readiness and reinforce the economic efficiency of educational investment. 

5. Continuous Curriculum Review and Faculty Development: Curriculum Theory 

advocates periodic evaluation; thus, establishing regular review cycles informed by 

professional feedback and global trends will ensure dynamism. Faculty retraining, 

especially in digital and ethical domains, will further enhance pedagogical relevance. 

Synthesized Theoretical Interpretation: Both Human Capital and Curriculum theories 

converge on the principle of alignment—education must not only transmit knowledge but also 

produce capabilities that are socially and economically valuable. The findings demonstrate 

that Nigeria’s current accounting education model undermines this principle through outdated 
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pedagogy, weak regulatory coordination, and insufficient technological adaptation. 

Consequently, graduates emerge with depreciated human capital value, perpetuating a cycle 

of underemployment and professional inefficiency. By integrating human capital optimization 

(economic imperative) and curriculum coherence (educational imperative), the study offers a 

reform model that positions accounting education as a strategic driver of national 

competitiveness and sustainable economic growth. 

 

Summary of Findings 

1. Nigeria’s accounting curricula remain outdated, overly theoretical, and misaligned with 

modern industry competencies. 

2. There is a persistent gap between academic instruction and professional skill 

requirements—particularly in digital literacy, ethics, and analytical reasoning. 

3. Faculty competence, infrastructural deficits, and bureaucratic curriculum review 

processes exacerbate the practice gap. 

4. Professional bodies (ICAN, ANAN) and academic regulators (NUC, NBTE) operate in 

isolation, creating fragmented learning outcomes. 

5. Aligning accounting education with industry needs requires integrative policy 

frameworks, participatory curriculum design, and continuous adaptation to 

technological changes. 

 

Recommendations 

Anchored on the findings and guided by human capital theory and curriculum theory, the 

following recommendations are advanced to strengthen the alignment between academic 

accounting curricula and industry skill demands in Nigeria: 

1. Institutionalize Curriculum–Industry Alignment Frameworks: The Federal Ministry 

of Education, National Universities Commission (NUC), National Board for Technical 

Education (NBTE), and professional bodies such as ICAN and ANAN should jointly 

develop a harmonized competency-based curriculum for accounting education. This 

collaborative model will ensure that academic programs produce graduates with skills that 

reflect real market needs — fulfilling the Human Capital Theory proposition that 

educational investment must yield economic returns through employable graduates. 

2. Adopt Outcome-Based Curriculum Design: Institutions should redesign accounting 

curricula using Tyler’s (1949) and Taba’s (1962) curriculum models, ensuring that 

learning objectives, instructional content, and evaluation methods are systematically 

linked to desired professional outcomes. This will embed relevance, coherence, and 

continuous improvement, consistent with Curriculum Theory’s emphasis on purposeful 

and dynamic design. 

3. Promote Digital and Experiential Learning: To bridge the theory–practice gap, 

accounting programs should integrate practical modules such as data analytics, forensic 

accounting, digital auditing, and sustainability reporting into their curricula. Simulations, 



259  africanscholarpublications@gmail.com                                                                               

 NOVEMBER, 2025 

 

internships, and industry-led workshops should complement classroom learning. This 

approach translates the principles of Human Capital Theory into action by enhancing 

graduates’ productivity and competitiveness in the labor market. 

4. Strengthen Academia–Industry Collaboration: Higher institutions should establish 

formal partnerships with accounting firms, audit institutions, and corporate organizations 

to ensure regular exchange of expertise, curriculum input, and student placement. These 

collaborations will create a continuous feedback mechanism that guarantees that the 

competencies taught remain relevant and up-to-date. 

5. Continuous Curriculum Review and Faculty Capacity Development: In line with 

Curriculum Theory’s call for iterative evaluation, institutions must adopt a periodic review 

cycle (every 3–5 years) informed by professional standards and technological innovations. 

Faculty members should undergo continuous professional development, particularly in 

digital accounting and ethics, to ensure that instructional delivery aligns with evolving 

industry demands. 

6. Policy Integration and Quality Assurance: Government and accreditation agencies 

should introduce policy instruments that require evidence of industry relevance and 

stakeholder participation in curriculum accreditation and review. This will institutionalize 

accountability and sustain alignment between education and employment outcomes, as 

envisaged in Human Capital Theory. 

 

Conclusion 

This study has demonstrated that Nigeria’s accounting education system is caught between 

static academic traditions and dynamic professional realities. Drawing on human capital 

theory, it is evident that when educational curricula fail to reflect the skills required by the 

economy, the return on educational investment diminishes—manifesting in graduate 

unemployment, underemployment, and professional inefficiency. Conversely, curriculum 

theory reveals that these shortcomings stem from structural and design flaws—outdated 

content, weak stakeholder engagement, and the absence of continuous evaluation. By 

integrating these theoretical perspectives, the study concludes that the persistent gap between 

accounting education and industry practice is not merely pedagogical but systemic, rooted in 

the misalignment between educational objectives and economic imperatives. A harmonized, 

outcome-oriented, and technology-driven accounting curriculum—continuously refined 

through industry collaboration—will ensure that Nigerian graduates emerge as competent, 

ethical, and globally competitive professionals. 

In essence, aligning human capital development with curriculum reform transforms 

accounting education from a certificate-oriented process into a productivity-driven enterprise. 

Such reform not only enhances graduate employability but also strengthens Nigeria’s 

economic growth path, ensuring that education fulfills its dual role as both a pedagogical and 

developmental instrument. More importantly, the proposed harmonized framework offers a 

practical roadmap for reform implementation: policymakers can apply it to set clear 
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competency benchmarks, enforce periodic curriculum reviews, and mandate deeper 

collaboration between academic institutions and professional bodies. Educators, in turn, can 

use the framework to redesign course content, embed technology-driven learning, integrate 

experiential training, and align teaching methods with globally recognized professional 

standards. By serving as both a diagnostic tool and an action guide, the framework provides a 

structured mechanism through which stakeholders can coordinate their efforts, monitor 

progress, and institutionalize sustainable improvements in accounting education across 

Nigeria. 
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